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DEPARTMENT OF CURRICULUM AND INSTRUCTION 
Wilmette Public Schools 

_________________________________________________________________________________________ 
  
INFORMATION ITEM 
  
Date:           June 17, 2019 
  
To:  Members, Board of Education 
  
From:       Building Principals 
  Grade Level Administrators 
  Assistant Principals 
 

Ellen Crispino 
Business Manager/CSBO 
 
Romy DeCristofaro, Ph.D. 
Administrator for Student Services 
 
Angela DeMay 
Assistant Director for Student and Special Services 
 
Tony DeMonte 
Administrator for Technology, Information & Safety 
 
Heather Glowacki, Ed.D. 
Assistant Superintendent and Administrator for Human Resources 
 
Katie S. Lee 
Administrator for Curriculum & Instruction 

 
 
Subject:  Review of 2018-2019 District 39 Strategic Plan  
 
 
BACKGROUND 
On September 24, 2018, the Board of Education approved the implementation of the 2018-2019 District 39 
Strategic Plan.  The district initiatives were divided into three sections:  New Strategic Initiatives, Continuing 
Strategic Initiatives, and Annual Business.   
 
This month’s report will note the status of each goal, provide a summary update and any applicable next steps. 
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New Initiatives  
School Nutrition 

Year 1:  Developing 

Intended 
Outcome 

By June 2019, District 39 will complete the school lunch program evaluation.  The evaluation 
will result in recommendations for improvements with a focus on offering healthy and 
enjoyable options for students based on the results of the review. 

Status In Progress 

District 39 is committed to providing a well-balanced, school lunch program.  This year, a School Nutrition 
committee, comprised of parents, staff, and administrators, has been established to review the District 39 
lunch program.   
 
The committee began by administering a survey to determine if parents and students were satisfied with 
current food options, felt the options met nutritional standards, and whether the options were desirable to 
students. The key results are listed below and will serve as the metrics for improvement: 

• 85.9% of parents indicated satisfaction/extreme satisfaction with D39 food services. 
• 81.8% of elementary students, 79.6% of Highcrest students, and 68.8% of Wilmette Junior High 

students indicated that they liked the food provided by schools. 
• 84.6% of elementary parents, 79.9% of Highcrest parents, and 78.9% of Wilmette Junior High 

parents indicated satisfaction/extreme satisfaction with the nutritional value of school lunches. 
• 68.2% of Highcrest students and 59.8% of Wilmette Junior High students indicated 

satisfaction/extreme satisfaction with the nutritional value of school lunches. 
 
In addition, four topics were researched by committee subgroups: 

• Nutritional Quality 
o This subgroup compared ingredients of foods currently offered with “cleaner” alternatives as potential 

options.  “Cleaner” is defined as having less preservatives, food dyes, sugar/artificial sweeteners, 
and/or trans fats.   

• Nutrition Education  
o This subgroup generated ideas on how to incorporate healthy eating into conversations and activities 

as well as encouraging students to make healthy food choices.  
• Lunch Time 

o This sub-group gathered data by observing lunch times at each school and gathered input from 
principals in order to determine whether students have enough time to eat lunch. 

• Vegetables, Fruits and Proteins 
o This sub-group focused on how to provide more vegetables, fruits, and proteins than what is currently 

offered for students. 
 
As a result of this year’s work, the School Nutrition Committee recommends a year of trial and reflection 
during the 2019-2020 school year: 

• Cost neutral changes such as serving cleaner, healthier food options, and improving 
communication to parents and students regarding menu revisions.     

• Cleaner food swaps that may require a cost increase. 
• School-based focus groups and further research to determine perception versus reality of school 

lunch time. 

Next Steps • Add to the 2019-2020 Strategic Plan as a continuing initiative. 
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Differentiated Instruction 
Year 1:  Developing 

Intended 
Outcome 

By June 2019, District 39 will audit current differentiation practices, delivery model of 
supports, and make recommendations based on the results. 

Status Outcome Met 

Even though Differentiated Instruction (DI) has been an institutionalized practice for more than two decades 
in District 39, administrators encouraged teachers to engage in collaborative, learning opportunities with one 
another.  For example, this year’s staff meetings have provided time for teachers to share a variety of 
strategies and how they have been applied within the classroom.  Also, collegial observations have always 
been encouraged and supported.  When a teacher expresses interest in learning from another colleague, either 
an administrator or another have covered classes to support this professional development opportunity.     
 
In District 39, English Language Arts (ELA) is taught through the workshop approach.  This approach to 
teaching reading and writing promotes differentiation practices to meet the varied needs of students.  Using 
standards/goals of each unit of study, a teacher assesses, sets goals, and identifies strengths and areas of 
focus for students.  This data allows for teachers to design lessons that are tailored for small groups of 
students.  For example, lessons can target an area of focus and the teachers teach students who need more 
support or practice.  Other lessons can target an area of strength and the teachers can enrich or extend the 
learning goal.  Alongside the classroom teacher, District 39 provides reading and writing support and/or 
enrichment through specialists roles like the K-4 Reading Specialists and 5-8 Differentiation Support 
Teachers and K-8 Learning Behavior Specialists.        
 
For Mathematics, teachers differentiate with a similar process as ELA.  Using standards/goals of each math 
unit, a teacher assesses, sets goals, and identifies strengths and areas of focus for students.  The data allows 
for teachers to support, enrich, and extend based on student needs and/or readiness.  Alongside the classroom 
teacher, District 39 provides support and/or enrichment through roles like the 5th grade Math Enrichment/6th 
grade Accelerated Math program teacher and the 7th/8th Accelerated Math program teacher.  
 
Based on this information and teacher feedback, a more math-focused support is being recommended.  The 
K-4 Differentiation Support Teachers (DST) have supported multiple content areas.  The delivery model of 
supports would be better aligned district-wide by shifting the K-4 DST role to prioritize the math needs of 
students and providing a full-time math support teacher for 5th and 6th grades rather than a shared full-time 
math support teacher. 

Next Steps • Add to the 2019-2020 Strategic Plan as a continuing initiative. 
o Set math goals based on student achievement and growth to monitor 

effectiveness of delivery model of supports in 5th and 6th grades. 
o Set reading and math growth goals for each grade. 
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Continuing Strategic Initiatives 

Kindergarten Enrichment 
Year 2:  Developing 

Intended 
Outcome 

By February of 2019, District 39 will complete a construction plan for the first two schools for 
Board of Education approval. 
By February of 2019, District 39 will have formed a committee to begin the development of a 
kindergarten enrichment program scheduled to be implemented Fall 2020. 

Status Outcome Met 

Last year, District 39 and the Board of Education initiated a study regarding the feasibility of a fee-based 
Kindergarten Enrichment program.  The district hired STR Architects to conduct a space study.  Based on 
STR’s estimated cost for construction, administration surveyed families to gather levels of interest or 
commitment to a fee-based kindergarten enrichment program if tuition was set at $6,500 per student.  Since 
the D39 Kindergarten Enrichment Survey results indicated much support for a fee-based kindergarten 
enrichment program, the Board of Education and administration continued exploring making this program 
possible for District 39 families. 
 
Throughout the year, the Board engaged in discussions and administration presented board reports on space 
and funding options, two survey results, and budget scenarios on the potential impact on fund balances for 
each option investigated: 

• March 19, 2018 - Board of Education Meeting 
• April 9, 2018 - Committee of the Whole Meeting 
• April 23, 2018 - Board of Education Meeting   
• May 14, 2018 - Committee of the Whole Meeting  
• May 21, 2018 - Board of Education Meeting 
• June 11, 2018 - Committee of the Whole Meeting 
• June 18, 2018 - Board of Education Meeting 

As a result, District 39 administration recommended a phased implementation of Kindergarten Enrichment 
Program.  The enrichment offering proposed would be self-sustaining with no (or minimal) impact on tax 
dollars.  
  
Phased Implementation of Kindergarten Enrichment Program 

• Construction Phases 
o Phase 1:  Classroom construction planning begins in 2019-2020 at two elementary 

schools.  (Available for use in 2020 - 2021) 
o Phase 2:  Classroom construction planning begins in 2020-2021 at the remaining two 

elementary schools.  (Available for use in 2021 - 2022) 
• Half-Day Kindergarten Enrichment Program Implementation Phases 

o Phase 1:  Half-Day Kindergarten Enrichment Program offered to District 39 families as an 
optional fee-based program at two elementary schools starting fall 2020. Tuition 
established at $6,500 per student. Lottery-based enrollment would allow for families 
across the district to participate. 
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o Phase 2:  Half-Day Kindergarten Enrichment Program offered to District 39 families as an 
optional fee-based program at four elementary schools starting fall 2021. Tuition 
established at $6,500 per student.  

This year, Harper and Central Elementary schools were identified as the first two schools for Kindergarten 
Enrichment.  In order to have space, both schools require construction.  The Harper construction project is 
larger than Central and will require a longer time to complete.  The addition of the new space at Harper will 
start in June 2019 and be completed by December 2019.  Interior renovations at Harper, connecting new 
classrooms to the current building and the renovation of the Therapeutic Intervention Program (TIP) 
classroom will be done in the summer of 2020 as these spaces need to be used during the 2019-2020 school 
year.  STR Partners architects have been working with staff on the design of the addition and the interior 
space.  Design plans were reviewed during Facility Development Committee meetings throughout the year.  
The Board of Education authorized the bidding process in February and approved construction bids in April.  
STR Partners began working with Central staff on the renovation designs and will be completed next year 
with construction to start in June 2020. 
 
In January, the Kindergarten Enrichment Program committee was established to begin developing the 
optional enrichment programming.  The representatives explored other districts such as Barrington 220 and 
Downers Grove 58 offering a similar type of program.  This exploration inspired thoughts and ideas 
contributing to an initial draft of the Kindergarten Enrichment Program goals.  After receiving suggestions 
from members of the Board, administrators and teachers, the committee revised the statement of the 
Kindergarten Enrichment Program goals:   

District 39’s Kindergarten Enrichment Program will provide a child-centered environment that 
fosters social emotional learning experiences to inspire kindness, empathy, and resilience.  Through 
academic enrichment, socialization and play, the program offers opportunities for students to 
become critical and creative thinkers as well as responsible and productive lifelong learners. 

 
Lessons and learning experiences will be designed in the following areas:  

• Mathematics, Literacy (reading, writing), Science (STEM, nature) 
• Arts (crafts, music, movement) 
• Social emotional learning (kindness, empathy, resilience) 
• Play (socialization, cooperative games, self-regulation, social thinking) 

In addition, the committee will address logistics such as scheduling/time, staffing, registration, and 
transportation.  Families who do not choose to participate can be assured that their child will receive the 
same high quality, half-day kindergarten curriculum. 

Next Steps • Add to the 2019-2020 Strategic Plan as a continuing initiative. 
o Continue the work of the Kindergarten Enrichment Committee. 
o Purchase and/or develop lessons and resources that align with the 

Kindergarten Enrichment Program goals. 
o Create a communication plan, webpage, and other informational tools to 

inform and support families who are considering participation in Fall 2020.   
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Personalized Learning  
Year 2: Developing 

Intended 
Outcome 

By spring of 2019, District 39 will complete an audit of current practices that aligns with 
District 39’s definition of Personalized Learning and identified framework. 

Status Outcome Met 

Last year, the administrators learned about Personalized Learning through sharing and discussing research 
gathered through articles/books, visiting/interviewing districts and attending workshops/conferences.  As a 
result, the administration has drafted a definition of Personalized Learning.   

Personalized Learning (PL) is a guided instructional approach where learning is student-initiated, 
student-driven, and teacher facilitated. It allows for learning  
experiences to address distinct learning needs.  In a Personalized Learning environment, students take 
an active role in their learning by exercising their 
voice and choice in setting learning outcomes, establishing learning pace, and 
monitoring progress. 

This year, the administrators identified a framework for personalized learning, conducted an audit of current 
practices and reflected on how the district can strengthen the attribute. 

Personalized Learning Framework 

Attribute Description Examples of Current Practice Reflection 

Learner Profiles Up-to-date records of 
students’ individual 
strengths, needs, motivations, 
and goals. 

eduCLIMBER 
MAP Reports 
IEPs/504s 
Class Performance Evidence 

Focus professional development on use of 
records/reports for instructional planning.  

Personal Learning 
Paths 

Clear, high expectations 
allowing students to follow 
learning paths that responds 
and adapts based on his/her 
learning progress. 

Varied Learning experiences  
Student Agency/Ownership 
Online Learning Platforms 
“What I Need” instruction 
 

Investigate more ways to engage and 
empower students to lead learning. 

Competency Based 
Progression 

Continuous assessment of 
each student’s progress 
toward clearly-defined goals. 

System of District 39 Assessments 
Assessments aligned to learning 
standards - formal/informal 
Ongoing progress monitoring   

Relative strength of D39:  
● Established learning progressions and 

assessment system 

Flexible Learning 
Environments 

Design of learning 
environments that responds 
and adapts to support 
students in achieving their 
goals.  

Learning Commons in 5 of 6 schools 
Flexible furniture in some classrooms 
1:1 device in grades 5-8 
Access to devices in grades K-4 
 

Relative strength of D39 
as well as 

Area of improvement: 
● Increase access to mobile learning 

devices in K-4 
● Explore re-designs of classroom 

environments 
 

Next Steps • Add to the 2019-2020 Strategic Plan as a continuing initiative. 
○ Combine Personalized Learning and Student Growth with the Differentiated 

Instruction initiative. 
○ Continue to set Student Growth goals and embed how Personalized Learning 

supports the Differentiated Instruction Initiative. 
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School Climate:  Creating a Culture of Empathy  
Year 3: Developing 

Intended 
Outcome 

By spring of 2019, District 39 will collect and analyze data to assess the current status of 
school climate. 

Status Outcome Met 

District 39 has always highly valued the importance of developing a positive school climate.  By 
recommitting to this initiative three years ago, the district has acknowledged the need to develop additional 
ways to improve.  Within the first two years, the district has:    

● Developed a public equity and diversity statement. 
● Provided parent education and staff professional development on the culture of diversity and 

inclusiveness in schools.   
● Engaged students in activities to further promote kindness, bullying prevention, confidence/self-

esteem, empathy, diversity, and inclusivity. 
● Provided staff professional development on District 39’s bullying policy (7:180), the difference 

between social conflict and bullying, and restorative practices. 
● Approved and posted Statement of Inclusion to District 39’s website under its mission statement. 
● Developed ways to promote respect and celebrate differences among people.  Examples include 

Community Circles, Cultural Awareness, Upstanders, and Student Advisory Boards  
● Trialed two Social Emotional Learning universal screeners – Devereaux Student Strengths 

Assessment (DESSA) for elementary school aged students and Mindsets, Essential Skills, and Habits 
(MESH) for middle school aged students. 

● Monitored and reported on cases of bullying as required by law. 
 
This year, in a continued effort to create a culture of empathy and help students develop the social-emotional 
competencies needed for both school and lifelong success, District 39 has embarked on a mission of 
promoting and supporting skill development in the domains of healthy relationships, respect, and 
responsibility.   
 
Based on the needs identified through the DESSA and MESH screeners, the Social Emotional Learning 
Committee continued to investigate appropriate and aligned social emotional curricula that could meet the 
needs of students in D39.  After learning more about rethinkED, Ripple Effects, Leader in Me, Move this 
World and RULER, the committee ultimately decided that RULER was the best fit. RULER is a scientific, 
research-based curriculum out of Yale University’s Center for Emotional Intelligence, and it uses four 
anchor standards to help students develop competencies that surround recognizing, understanding and 
labeling emotions using a common vocabulary to develop self-awareness. RULER uses anchor standards 
including the Emotional Intelligence Charter, the Mood Meter, the Meta Moment, and the Blueprint. Each 
anchor standard helps individual students demonstrate expected behaviors surrounding group norms and 
move sequentially from the identification to the application of social-emotional strategies.  
 
To further ascertain instructional needs related to social emotional proficiency for students in D39, two 
screeners were administered which gave insights into both areas of strength and areas of focus at specific 
grade levels.  Second and fourth grade teachers assessed their students skills using the Devereux Students 
Strengths Assessment (DESSA), while students in grades 5-8 took the Mindset, Essential Skills and Habits 
(MESH) assessment. Both the DESSA and MESH were administered in November and baseline results 
indicate that District 39 students have many strengths.  Ninety-four percent of 2nd and 4th graders fell within 
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the “Typical” or “Strength” category and six percent of 2nd and 4th graders fell in the “Needs Instruction” 
Category.  Areas identified for needing instruction at the elementary level include personal responsibility and 
goal directed behavior. On the MESH results, District 39 students scored well-above the national average in 
every category but two.  In the categories of student-teacher relationships and sense of belonging, students’ 
scores in the above average and average ranges, respectively. 
 
As a follow-up to the baseline assessments administered in the fall, DESSA and MESH benchmark screeners 
were also administered in May.   
 
DESSA Spring Results 
Results of the spring DESSA screening assessment indicated that 94% of 2nd graders and 92% of 4th 
graders fell within the “Typical” or “Strength” category. Five percent of 2nd graders and 8% of fourth 
graders fell in the “Needs Instruction” Category. Areas most commonly identified for needing instruction at 
the elementary level included goal directed behavior, optimistic thinking and social awareness. Results from 
the DESSA Screeners assisted in identifying students who may require intervention, and planning for 
additional social emotional supports.  
 
MESH Spring Results 
Results on the spring MESH screening assessment indicated that our students have shown growth in the area 
of self-efficacy, both at Highcrest Middle School and Wilmette Junior High School. Similar to the fall 
baseline scores, students in D39 scored well above the national average in nearly all areas of social 
emotional development and competencies. Areas that continue to be identified as a focus for improvement 
include student-teacher relationships and sense of belonging. Results from the MESH screener assist staff in 
identifying students who may require intervention, and relatedly, help to plan additional social emotional 
supports for those students.  
 
Currently, D39 teachers are using results from the screeners to increase conscientiousness regarding Tier I 
and Tier II planning.  At the elementary level, intervention leaders are collaborating with individual teams, 
forming groups as needed, planning whole class lessons, and diving into specific areas in Second Step that 
were identified as needing support. At the 5-8 grade levels, staff have been looking at individual survey 
results and cross referencing that data with information gathered from relationship mapping. This analysis 
allows staff to gain broader insight into trends and patterns present at the building level, and also, to identify 
students in their respective classrooms in need of supports. Relatedly, this data allows teachers to make a 
concerted effort to make connections with students who are performing below expected proficiency targets.  
Having objective, screening data has proven helpful in guiding conversations with parents about their child’s 
progress towards development of the social emotional learning competencies. 

Next Steps • Add to the 2019-2020 Strategic Plan as a continuing initiative. 
o Continue to review District practices such as security, curriculum, and student 

supports in order to identify areas for improvement. 
o Engage all members of the school community including local community 

organizations such as Anti-Defamation League and the Illinois Holocaust Museum 
to identify opportunities to better educate students about “hate” motivated 
behaviors. 

o Establish a measure to monitor progress and consistent, ongoing reporting to the 
Board. 
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Student Growth -- Response to Growth Intervention (RtGI) 
Year 3:  Implementing 

Intended 
Outcome 

Throughout the school year, District 39 will fully implement the inclusion of student growth 
data to the Response to Intervention process.  
D39 will identify students who are not making expected growth and implement appropriate 
interventions as needed. 

Status Ongoing 

Historically, District 39 students achieve well above their statewide peers in reading and mathematics.  
Although achievement data is meaningful, District 39 began to reflect on student progress which is 
measured by how much "growth" students make over time, typically from one year to the next.  When 
achievement and growth data are used together, it can provide insight into student learning.   
 
Within the past academic year, eduCLIMBER, District 39’s data warehouse tool, has been fully configured 
to provide timely access to assessment data.  In addition, assessment platforms such as NWEA MAP and 
aimswebPlus provide progress reports that offer useful information for instructional decision-making.  For 
example, MAP’s Achievement Status and Growth Report applies a Student Growth Percentile Model to 
display a cross-section of achievement and growth and the Learning Continuum report provides the learning 
standards that students are ready to learn based on assessment results.  This year, District 39 has provided 
access and training to staff on these tools so that they are referenced as teachers meet to plan for class 
instruction and/or interventions for all levels of student achievement.   
 
In addition, administrators collaboratively restructured Intervention Leadership Teams to include 
representatives from each grade level and embedded the inclusion of student growth data to the Response to 
Intervention process.  These teams use quantitative assessment data, qualitative classroom performance data 
along with other factors that may influence student growth such as learning history, habits, mindset, and 
time management in order to determine how they can differentiate instruction and what curriculum 
resources match the learner’s needs within the classroom and/or a designated intervention time during the 
day.   
 
The Intervention Leadership Teams support this multi-tier, Response to Intervention approach to identifying 
and supporting students with learning and behavior needs - additional support or additional 
enrichment/extension.  District 39 has integrated student growth/achievement (enrichment) into the three-
tier model.   
• Tier 1 reflects the high-quality classroom instruction provided to all students by their general education 

teachers. School-wide benchmark and classroom assessments are used to measure students’ individual 
growth over time and determine whether or not students are making appropriate progress. Through 
collaborative problem-solving with their teammates, teachers will differentiate to meet academic, 
behavioral, and social-emotional needs of students. 

• Tier 2 interventions or enrichment are provided when school assessments or data indicate that a student 
requires additional academic, behavioral or social-emotional support and monitoring. Tier 2 instruction 
supplements the Tier 1 core curriculum and can occur in a variety of settings. It is designed to address 
the needs of students who are not progressing as expected or who are performing beyond grade-level 
standards in Tier 1. 
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• Tier 3 intervention or enrichment includes more targeted instruction and monitoring than offered under 
Tier 2 and focuses on a specific skill need, whether that is an accelerated need or a remedial need. 
Academic, behavioral, or social-emotional supports at this level are intended for students who:  

o have continued to demonstrate significant skill or performance deficits despite having 
had prior interventions. 

o have demonstrated exceptional knowledge and skills based on performance data or 
exhibited an extraordinary capacity for learning. 

 
Guidance, support and training have been provided and will be ongoing so that District 39 can address the 
learning needs of all students. 

Next Steps • Add to the 2019-2020 Strategic Plan as a continuing initiative. 
○ Combine Personalized Learning and Student Growth with the Differentiated 

Instruction initiative. 
o Continue to set Student Growth goals and embed how Personalized Learning 

supports the Differentiated Instruction Initiative. 
o Continue to embed Student Growth as an integral part of Response to 

Intervention structure. 
 

School Attendance 
Year 3:  Reflecting 

Intended 
Outcome 

By June 2019, District 39 will increase positive attendance from 72% to 75% 

Status Ongoing 

Over the past three years, District 39 has embarked on a goal to improve positive attendance. Establishing 
healthy attendance habits for all students was a focus, while providing additional supports and addressing 
students with chronic absenteeism. A summary of steps taken and attendance data over the last three years 
is provided below. 
 

● Year 1: During the first year of implementation, the district implemented practices to monitor 
student attendance data in order to plan for tiered supports. Data was analyzed to better understand 
the root causes leading to chronic absences.  

 
● Year 2: In year two of implementation, efforts focused on increasing parent awareness through 

frequent communication and educational opportunities around school avoidance/anxiety and 
building student resilience.  

 
● Year 3: This year, practices previously established continued and school teams included tardy 

information as part of their regular monitoring and reporting of attendance data.  
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Attendance Data 2016-2019 
 Baseline Year 1 

2016-17 
Year 2 
2017-18 

Year 3 
2018-19 

Positive 67% 70% 72% 73% 

Chronic 5.9% 5.7% 5% 4.9% 

 
 

2018-19 Attendance Data by Grade Level 
 EC K 1 2 3 4 5 6 7 8 Total 

Positive 69% 73% 80% 73% 77% 76% 74% 72% 69% 65% 73% 

Chronic 7.9% 3.3% 2.7% 1.9% 4.3% 3.7% 4% 4.5% 8% 9.6% 4.9% 

 
While the district did not meet the goal of achieving 75% positive attendance, over the last three years 
positive attendance rates have improved by 6% and chronic absence rates have decreased by 1%. Under the 
Every Student Succeeds Act (ESSA), chronic absenteeism was included as an indicator reflecting 10% of a 
school’s quality score. Overall, District 39’s chronic absenteeism rate is reflected on the state report card at 
5%. The attendance practices established as part of the attendance initiative have led to positive results and 
will continue moving forward.  

Next Steps • Continue the routine monitoring of student attendance (tardiness and chronic absences) 
to achieve the 2018-2019 intended goal of 75%. 

• Continue parent communication and support for students and families to address 
chronic absences.  

 
Learning Commons 

Year 1:  Developing - Highcrest Middle School 
Year 3:  Reflecting - Romona School & McKenzie School 

Intended 
Outcome 

By spring of 2019: 
● District 39 will develop plans for Learning Commons construction at HMS. 
● 80% of McKenzie students can demonstrate creativity, communication, critical thinking, 

and collaboration when engaged in learning experiences held in the Learning Commons.   
● 80% of Romona students can demonstrate creativity, communication, critical thinking, 

and collaboration when engaged in learning experiences held in the Learning Commons. 

Status Outcome Met 

District 39 has been undergoing a cycle of revitalization and updating of the libraries in each of our six 
schools.  This multi-year goal was a result of 2013-2014 Community Review Committee’s research and 
report about the skills needed by students today – known as the 4Cs (creativity, collaboration, 
communication, and critical thinking).  This repurposing of existing spaces to support curricular 
improvements began with Central School in 2015.   
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Currently, Central, Harper and Wilmette Junior High Schools have completed the two-year cycle of 
monitoring the Learning Commons’ use and the application of the 4Cs as a formal part of the strategic plan.  
Romona and McKenzie Schools are in the final reflective year.  Both schools have 80% of their respective 
students demonstrating creativity, communication, critical thinking, and collaboration when engaged in 
learning experiences held in the Learning Commons.  Staff have engaged students in identifying the 
application of the 4C’s -- collaboration, critical thinking, communication, and creativity -- through self-
assessments.  Self-assessments have been conducted through surveys, journals, and/or videos.  For example, 
Romona students fill out a survey after activities on an iPad.  McKenzie students have created short 
reflection videos as they complete STEAM projects sharing successes, failures, how more time would 
influence their work, and what supplies could improve their designs.  Teachers are noting changes to 
instruction as a result of the Learning Commons.  This concludes Romona School and McKenzie School’s 
two-year cycle of monitoring its use and the application of the 4Cs as a formal part of the strategic plan.  
 
This year, District 39 worked with STR Architects to develop plans for Highcrest Middle School’s Learning 
Commons.  They worked with staff on the design, presented design plans and cost estimates at the Facility 
Development Committee meetings throughout the year.  The district went out to bid in January and received 
Board approval for the bids in February. Construction will begin in June 2019. 
 
Maintaining a viable and inviting outdoor learning spaces has been an integral part of the HMS Learning 
Commons plan.  The design of the space creates a direct connection between indoors and out. When it 
became clear the construction would impact the existing outdoor classroom, administration worked with 
D39 architects (STR) to develop a plan that would allow for this outdoor space to be reestablished.  As 
planning and design for the Learning Commons evolved, it became clear that hardscape and drainage must 
be the initial priority when construction began. A three-phased plan to address the redevelopment of the 
outdoor classroom and garden was presented in February. 

● Phase I: Summer 2019  
○ Hardscape/drainage/infrastructure design embedded in the STR design for Learning 

Commons construction. 
● Phase II: Spring 2020  

○ Courtyard surface landscaping after hardscape construction is complete. 
█ Identify landscape architects/educational organizations to partner with in the design 

of outdoor classroom. 
█ Engage students in the process. 
█ Create a revitalized courtyard space including garden and learning areas. 
█ $50,000 budgeted for 2019-20 (if additional funds are needed, can be budgeted for 

next fiscal year- summer 2020) 
● Phase III: Spring 2021  

○ Consider enhancements to the mini-farm, rain garden, a new additional garden, etc. to 
compensate for space lost due to construction.   

○ Design & budgeting during 2019-20 school year. 

Next Steps • Add to the 2019-2020 Strategic Plan as a continuing initiative. 
○ Year 2:  Developing - Highcrest Middle School 
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Annual Business 
School Safety 

Intended 
Outcome 

Throughout 2018-2019 school year, District 39 will continue implementation of the 2018 
district-wide safety plan which includes facilities improvements, crisis plan review, safe 
practices training for students and teachers. 

Status Outcome Met 

The State of Illinois requires school districts to review school safety plans annually.  In addition, District 39 
regularly collaborates with the Wilmette Police Department and Wilmette Fire Department each time a 
significant act of violence occurs across the country.  Given the unsettling school violence last school year, 
District 39 conducted a more thorough review of existing safety practices to identify areas for improvement.  
 
On August 27, 2018, Tony DeMonte, Director of Technology and Media Services, presented a board 
update1 on school security including this 2017-2018 review process:     

● School Resource Officer of the Wilmette Police Department and representatives from the 
Wilmette Fire Department toured of all buildings with administration. 

● Administrators, staff, and parents provided recommendations for consideration. 
● Administration complied, reviewed and prioritized all safety recommendations gathered. 

o In some cases, suggestions were not recommended by administration or the Wilmette 
Police Department. 

● A phased plan was developed for improvements.  
o Phase 1:   

▪ Items involving mostly process changes.   
▪ These were immediately addressed. 
▪ Example:  Establish outside supervision standards. 

o Phase 2:   
▪ Items requiring additional planning and budget.  
▪ These would be addressed during summer 2018 or 2018-2019 school year. 
▪ Example:  Add additional security cameras and monitoring station to each school. 

o Phase 3: 
▪ Items under further consideration due to either substantial cost or unrealistic 

implementation.    
 
The Phase 1and Phase 2 status charts presented during the August 27, 2018 board meeting have been 
completed.  Additional items and more detailed information were shared with Board members in closed 
session. 
 
All District 39 staff including teachers, custodians/maintenance, principals, and district administrators have 
received safety training by members of Wilmette Police & Fire Departments.  Ensuring the safety and 
security of students and staff in District 39 is a primary and ongoing goal.   

Next Steps • Add to the 2019-2020 Strategic Plan as a continuing initiative. 
o Continue to reflect on how to improve on school safety and security. 
o Identify a new outcome focused on school safety and security. 

                                                
1 School Security Update 2018-08-27; https://bit.ly/2sux9sc  
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Standards-based Learning and Reporting 

Intended 
Outcome 

Throughout 2018-2019 school year, District 39 will implement revised grades 5-6 report 
cards, engage all stakeholders in learning, and gather feedback from stakeholders.  

Status Outcome Not Met; Revised; In Progress 

Illinois State Board of Education (ISBE) provides districts with content area learning standards which are 
grade level specific.  Curriculum reviews began in District 39 to update and align curriculum maps in all 
content areas with the newly adopted learning standards.  Learning standards have always served as a guide 
for teachers in designing lessons, delivering instruction, monitoring student progress, and sharing student 
progress information with parents. 
 
The 2017-2018 elementary report cards are aligned with grade level standards that communicates what 
students are learning and provide an efficient, yet detailed description of student progress.  The kindergarten 
report card is designed to serve as a continuum of development.  Each child’s progress report takes into 
consideration the unique progression and development throughout the year.   
 
According to the 2017-2018 and 2018-2019 Strategic Plans, District 39 was prepared to use revised 
progress reporting documents and report cards for grades 5 and 6 at Highcrest Middle School.  In July 2018, 
parents received communication2 which included information about report cards and progress updates.  
However, based on feedback and questions posed by parents, District 39 paused the implementation plan 
which was communicated in August and November 20183.   
 
The pause provided an opportunity to organize a visit with an expert in the field on January 16, 2019.  
District 39 invited Dr. Thomas Guskey, a Senior Research Scholar at the University of Louisville, Professor 
Emeritus in the College of Education at the University of Kentucky, and author/editor of 25 award winning 
books, to speak to many staff members during the day as well as approximately 123 parents in the evening.  
This parent event4 was organized in response to feedback requesting an opportunity to learn about grading 
and reporting on student learning.   
 
Kelly Jackson, Administrator for 5-8 Education, and Katie Lee, Administrator for Curriculum & 
Instruction, hosted a three-part Parent Focus Group daytime and evening sessions on March 4, 2019, March 
21, 2019 and April 10, 2019.  Focus group topics included the background of learning standards, rationale 
for including on reporting documents, and report card format/components.  Parent feedback was collected 
following each session to ensure that the reporting document meets the needs of parents.  In addition, a 
Parent Information Night was held on June 4th for any interested parents of rising 5th graders and 6th 
graders. The different components of the report card and timeline for reporting were shared. 
 
The purpose of the District 39 reporting system is to provide a communication framework among students, 
parents, teachers, and administrators that fosters each student’s academic growth and the development of 
learner characteristics.  The Highcrest Middle School report card components are learner descriptors, 

                                                
2 5-8 Campus Summer Updates; https://www.smore.com/dw7rf  
3 HMS Progress Reporting Update; https://www.smore.com/xz5cu  
4 Grading and Reporting Student Learning with Dr. Tom Guskey; https://bit.ly/2T3IQly  
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content standards, and achievement noted by a letter grade.  The Grades 5-6 reporting documents will be 
finalized and prepared for implementation next school year. 

Next Steps • Gather parent feedback and input during the first year of implementing the revised 
Highcrest Middle School report cards. 

• Continue to engage parents in understanding how learning standards guide 
instructional decisions and lesson design. 

 
 

 
 

District 39 Instrumental Music Program  

Intended 
Outcome 

Throughout 2018-2019 school year, District 39 will review effectiveness of improvements to 
the D39’s co-curricular Instrumental Music Program. 

Status Outcome Met 

Last year, the Instrumental Music Program was defined as a co-curricular activity according to Board Policy 
6:190.  Work continued to better delineate how this definition will impact current practices.  After an 
analysis of the impact of sectional scheduling (small group technique instruction during the school day), 
administration recommended an improved sectional rotation schedule that ensures band/orchestra students 
would not miss more than four other classes per content area as a “first step”.  In order to assist in sectionals 
scheduling and adhere to the new protocol of a maximum of 4 classes per content area missed, Jazz 
ensembles at the 7th and 8th grades will be offered as an extracurricular activity -- meaning that Jazz 
ensembles will shift to a self-sustaining after school club managed by the district. 
 
The new scheduling approach of the small group technique classes during the school day has been 
implemented during the first semester (September - January).  Teachers and administrators have informally 
reported positive results and noted a decline in negative feedback from parents and students about the 
technique class schedule.  District 39 was interested in asking students for their feedback directly in order to 
confirm these observations.  During the week of January 22nd, students were asked to complete survey 
questions using a four-point rating scale on the morning of an ensemble practice.  In addition, students were 
offered the opportunity to comment after each response. 
 
 
A total of 412 students answered the January survey and 381 students answered the May survey.   
 
 

 
Question 1 

 
 

1  
Very Difficult 

2 
Difficult 

3 
Easy 

4 
Very Easy 

Easy 
Very Easy 

How would you rate your ability 
to manage completing missed 
work for your other classes? 

January 5 (1%) 38 (9%) 216 (52%) 153 (37%) 89% 

May 8 (2%) 53 (14%) 185 (49%) 135 (35%) 84% 

 
Question 2 

 
 

1  
Very Difficult 

2 
Difficult 

3 
Easy 

4 
Very Easy 

Easy 
Very Easy 

How would you rate your ability 
to reschedule a technique class 
this year in the event of a 
conflict? 

January 19 (5%) 96 (23%) 150 (36%) 147 (36%) 72% 

May 18 (5%) 66 (17%) 146 (38%) 151 (40%) 78% 
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Question 3 

 
 

1  
Very Negative 

2 
Negative 

3 
Positive 

4 
Very Positive 

Positive 
Very Positive 

How would you rate your 
overall experience with the 
technique class schedule? 

January 5 (1%) 39 (10%) 168 (41%) 200 (48%) 89% 

May 9 (2%) 43 (11%) 152 (40%) 177 (46%) 86% 
 

Next Steps • Gather and monitor student feedback over time on the same student survey questions.   
• Collect beginning, middle, and end of school year data on student satisfaction and 

experience in the Instrumental Music Program.  Use beginning of year data and set a 
goal for improvement. 

 
Grades K-8 Science Curriculum Review 

Intended 
Outcome 

By June 2019, Department of Curriculum & Instruction will have completed the first year of 
Science Curriculum Review. 

Status Outcome Met 

The last K-8 Science Curriculum Review Committee concluded during the 2011-2012 school.  The 
resulting curriculum was implemented over three consecutive years at each grade-span division:  
Elementary grades K-4, grades 5-6 at Highcrest Middle School, and finally in grades 7-8 at Wilmette Junior 
High School. 
 
A six - eight year time span is typical of the review cycle used by most districts. This interval considers 
teachers’ ability to learn and implement curricular changes using new materials and districts’ budgetary 
considerations related to new curriculum materials.  Finally, companies have a cycle of research and 
development that guide curriculum resource design.  Based on the curriculum review cycle, fall 2019 
signaled the start of the seventh year since the last science curriculum review.  Therefore, the Department of 
Curriculum & Instruction assembled teacher representatives from all grade levels and special education to 
collaborate in a two-year review.   
 
The 2018-2019 Science Curriculum Review Committee members have studied the Next Generation Science 
Standards (NGSS), the shifts in expectations/roles of students in an NGSS-aligned science classroom, and 
discussed misconceptions of NGSS.  Publishing vendors were invited to present curriculum materials to the 
committee members who evaluated the quality using a science materials rubric narrowing the selection to 
two.  Next year, the committee members will teach using these materials and reflect as the district 
curriculum maps are written. 

Next Steps • Continue the work of Science Curriculum Review Committee for Year 2. 
• Create D39 Science curriculum maps, purchase teaching materials, and develop 

resources. 
• Provide training on the Next Generation Science Standards. 
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Sustainability Planning & Practices 

Intended 
Outcome 

District 39 continually seeks to achieve energy cost reductions and promote environmental 
literacy among students. 
By June of 2019, District 39 will determine cost-neutral feasibility of energy efficient options 
for D39 to include solar energy and lighting.  

Status Outcome Not Met; Ongoing 

District 39 continually seeks to ensure positive environmental practices during construction projects 
through the use of sustainable materials, grant funding applications, and cost analysis.   The two-current 
addition/renovation projects being undertaken by District 39, Kindergarten Enrichment and the Highcrest 
Middle School Learning Commons, are being designed to meet and exceed rigorous energy codes and 
standards.   
 
For example, the primary material at Harper, modular brick masonry, will be made in Marseilles, IL, within 
100 miles of the project, far exceeding the LEED Credit 500 miles for locally produced materials.  Exterior 
wall will have continuous insulation from footings to walls to roof.  Glass will be low emissivity and chosen 
to be appropriately spectrally selective.  Paints and interior finishes with low volatile organic compounds 
(low-VOC) to provide a healthy indoor environment. 
 
Mechanical equipment will have energy conserving features such as: 

1. Variable Frequency Drives (VFD’s) on new Roof Top Units (RTU’s) supply and exhaust fans. 
2. Environmentally friendly refrigerant R-410A is run in the Roof Top Units and variable refrigerant 

flow split systems. 
3. New RTU and variable refrigerant flow split system efficiencies are designed to meet and exceed 

energy standards. 
4. Electronically commutated motors used on fan powered boxes to improve air flow efficiency. 
5. Scheduling of systems operation is enhanced through the building automation system. 

 
Electrical systems will have the following energy conservation features: 

1. Low energy consuming LED light fixtures. 
2. Daylight harvesting in new media center to automatically turn-off and dim lights in areas receiving 

sufficient daylight. 
3. Vacancy sensors to turn off lights in unused spaces. 

 
Plumbing and water conservation and environmental quality enhancement features include: 

1. Metering faucets at lavatories. 
2. Water bottle filling stations at water coolers. 
3. 1.6 gallon toilet flush valves are currently being considered to be either dual-flush or 1.28 gallon per 

flush low flow. 
 
STR Partners have reviewed the current status of grants available at this time for construction and energy 
conservation.  Currently, no grants are available but STR Partners will continue to monitor State and Utility 
programs should any applicable grants become available.  Costs for both projects are being monitored for 
value by the Construction Manager with Nicholas Associates. 

Next Steps • Continue to work on determining cost-neutral feasibility of energy efficient options 
to include solar energy and lighting. 

• Explore free services offered by Commonwealth Edison or other similar entities. 
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CONCLUSION 
As this report reflects, outcomes and goals may require multiple years to come to fruition.  These initiatives 
have a large impact on teaching and learning; the updates provide a gauge for maintaining the schedule of 
implementation for successful results.   
 
The strategic plan is a “living document.”  District 39 will begin the 2019-2020 planning process in late June by 
first embedding any initiative that will continue for another year.  For any new initiatives, recommendations 
from the Community Review Committee, Board Strategy Committee, and District 39 administration contribute 
to the district strategic plan.   
  
Recommended for presentation to the Board of Education, 
 
 
 
______________________________________ 
Raymond E. Lechner, Ph.D., Superintendent 


