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INTRODUCTION 

This report is in response to questions from the Board of Education regarding D39's evolving 

student growth model. 

BACKGROUND 

The investigative process for developing a student growth model began with an idea in the spring 
of2016 and information was share& on April25, 2016. Members of the Board of Education 
heard that District 39 asked analysts from Performance Series to develop a model in which our 

students can be compared to other students in districts of similar demographics. Unfortunately, 
the model had limited application for District 39. Due to student privacy protections, restrictions 
on the release of student demographic information such as socioeconomic levels, the 
Performance Series model did not meet the anticipated results. 

Upon reflection, the Department of Curriculum and Instruction continued to find merit in 
comparing data of a similar pool of students. As a result, Phil Earvolino, data consultant, 

established local comparisons using seven years ofD39's historical data. He accessed measures 
of student achievement (scaled scores) and student growth gains from fall and spring assessment 
scaled scores. The new model identified the range of scaled scores for each 50-point increment 
on the scale, with expected gains ranging from the 251h to 75'h percentiles. The expected gains 
ranges may be used to evaluate a current student's growth as below, meets, or above 
expectations. The Department of Curriculum and Instruction presented this newer version of a 
possible student growth model to the Board on June 27, 2016. 

District 39 values the reflective process required to establish a student growth model. Once 
established, we believe this model will enhance the collection of data and contribute to the rich, 
collaborative discussion and instructional planning that occurs throughout the year. In the 
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meantime, District 39 will pilot this student growth model during this academic year -2016-

2017. Throughout the year, we will engage in reflective evaluations of the student growth model 
implementation making adjustments and/or revisions, as needed. 

QUESTIONS AND RESPONSES 

1. Why are local norms valuable for student growth comparisons? 

In general, Wilmette student population is high achieving. Therefore, as many as 30% of 
our students achieve at the national percentile level of 90 or above. By constructing a 
local model, we can capture much more detail in the high achievement range. Were we 
to use Scantron Performance Series' nationally normed growth targets, a single target 
score would be expected for 30% ofD39 students. Therefore, a nationally normed 
approach would fail to capture the actual gains for students in the 90'11 to 99'11 national 
percentile range due to the considerable variance among this group of students. With the 
construction of local norms, we can more equitably compare high achieving students to 

other students within the same range or higher. 

2. Why is the 25th percentile to 75th percentile range defined as "meets" growth 
expectations for District 39 students? Could the "meets' range be different? 

A more common measurement to establish a below and above the mean range is a 

standard deviation. The standard deviation actually corresponds closer to the 17111 and 
83'd percentiles. Therefore, quartiles (25'11 and 75111 percentiles) are a bit stricter in 

defining which students fall within the "meets" category compared to a range using a 
standard deviation from the mean. There is no "correct" standard for establishing a range 
and the "meets" range can be explored. 

3. Can the standard error of measure (SEM) be applied in an attempt to explain the 
uncertainty associated with a student's growth? 

An SEM measures the reliability of the test measurement for a given student. In other 
words, the SEM assists in understanding the "repeatability of the measurement" by the 
student or within the student. Although SEM is a consideration when explaining the 
uncertainty associated with a student's growth, it is addressed within the scaled score. 
Therefore, we will use the scaled scores with this understanding so that we are not 

"double counting" the same consideration. 

4. What is the proposed student gro·wth model? 

The proposed student growth model is the use of the established student growth ranges, 

as set by the analysis of seven years of local Performance Series data, to determine level 
of growth: below, meets, above. 
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After the fall, winter, and spring assessments are complete, collaborative conversations 
and planning will begin. 

• Department of Curriculum & Instruction (C&I) will analyze Performance Series data 
immediately following each fall, winter, and spring assessment completion. 

o Performance Series Data will be analyzed using the student gains/growth 
ranges using seven years of historical data as a guide. 

• With the Department of C&l's assistance, Performance series and student 
gains/growth data will serve as an entry point for discussion and collaborative 
planning among District 39 educators. Since a single measure does not provide 
enough information for a complete assessment of student growth, teachers will 
contribute information such as curriculum-based assessment performance and any 

pertinent non-cognitive factors. 

• As a result of these conversations, teachers will make instructional decisions to 
differentiate instruction. The following are sample guiding questions for this 

collaborative effort: 
o How can we differentiate content and process to spark growth for all students? 

o Does classroom performance support or not support the need for an 

intervention? 
o What non-cognitive factors contribute or not contribute toward positive 

student growth? 
o If needed, who will contribute to the implementation of the instructional plan 

and/or intervention? 
• Grade Level Teacher 
• Differentiation Support Teacher (DST) 
• Learning Behavior Specialist (LBS) 
• Response to Intervention Teacher (Rtl) 
• Another member of the teaching team 

• All students of every level of achievement as defined by the Performance Series 
scaled score and level of growth would be considered when planning for instruction. 
Considerations may lead, but are not limited, to any of the instructional pathways. 

For example: 
o Teacher addresses the needs of the student group by differentiating instruction 

in the classroom. 
o Based on collaborative decisions, another member of the teaching team 

delivers instruction for a designated interval of time. More specifically, a 
Differentiation Support Teacher may assist in delivering instruction for 
students falling below growth target range but achieving between the 90111 to 
99111 percentiles nationally. 
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o The student may benefit from participation in a Response to Intervention (Rti) 
class. 

o The student may benefit from participation in a class in which a Learning 
Behavior Specialist (LBS) assists in delivery of instruction. 

CONCLUSION 

As we continue to develop and refine the student growth model, the Board may expect updates 
and future reports in which trend data for cohorts of students regarding gains targets along with 
achievement levels will be presented. Although we do not have all the answers yet, we are 

confident that this investigative and reflective process will ultimately result in a student growth 
model for District 39. With the goal to improve growth for all students, the District is including 
the cunent proposed model in this year's Strategic Plan. 

Phil Earvolino, data consultant, will be available during the Board of Education meeting to 
answer any questions regarding the process of establishing the growth target ranges. We would 
like to thank Mr. Earvolino for his continued work with the Department of Cuniculum and 
Instruction as well as assisting in answering these valuable questions from the members of the 

Board of Education. 

Recommended for presentation to the Board of Education, 
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